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About this pack
Resource Pack produced by Pilot Theatre 
Written by Carolyn Bradley
Edited by Oliver O’Shea
Designed by Sam Johnson
Photography by Tom Arran 
Filming - Ed Sunman
Audio Description - Alice Gilmour
BSL Translation - Helen Cottingham (RSLT) and Jay Thomas-Morton of CommPlus

This resource pack accompanies the theatre production Mary and 
the Hyenas and is aimed at supporting GCSE and A-level Drama and 
Performing Arts students to further explore the production. 

Resource Pack – Part A explores the life and historical context of Mary 
Wollstonecraft. This resource may be of particular interest to those 
teaching: English (KS3-KS5); the French Revolution for A-level History 
(KS5); and liberalism for A-level Politics (KS5). For those based in East 
Yorkshire and London, this resource could support the teaching of local 
history (KS3).  

Resource Pack - Part B is aimed at educators who are teaching English 
at KS3-KS5, and those who are teaching Drama and Performing Arts at 
GCSE and A-level.

We are not responsible for the content of external links, and we 
strongly recommend checking the suitability of external content before 
sharing with your students.

If you have any questions or feedback about this resource pack, please 
contact: info@pilot-theatre.com.

Mary and the Hyenas was developed with the support of the National 
Theatre’s Generate programme. This resource is supported by Arts 
Council England, Ovingdean Hall Foundation, and The Keith Howard 
Foundation.

Writer. Icon. Trailblazer. 

Meet Mary and the Hyenas, a band who will sing you the inspiring story 
of Mary Wollstonecraft. A woman centuries ahead of her time: trailblazer, 
feminist and literary pioneer.

From her passionate advocacy for women’s rights to her tumultuous 
personal journey, Mary and the Hyenas captures the spirit and resilience 
of a woman who dared to defy the conventions of her time, and who 
kept going when so many wanted to bring her down. This is a witty, 
laugh out loud and searing tribute to the courage and determination of a 
woman who fought for equality and justice.

Featuring music by the acclaimed artist Billy Nomates, written by 
Maureen Lennon, and directed by Esther Richardson, prepare for our all 
female cast to roar onto the stage, singing and dancing with their chins 
up in defiance to the injustices of the world. Be prepared for petticoats 
to be lifted, boots stomped and voices raised in the determined pursuit 
of change.

https://pilot-theatre.com/wp-content/uploads/2024/12/MaryAndTheHyenas_-ResourceA.pdf
https://pilot-theatre.com/wp-content/uploads/2025/02/Mary-Resource-Pack-B.pdf
mailto:%20info%40pilot-theatre.com?subject=


It is useful to have a general discussion with students about the 
production as soon as possible after watching. In Part B, we 
provided a notes template for students to use to record their 
notes – it may be useful to ask students to complete this for 
homework and bring it with them to the first lesson after you 
watched the play.

You could start with a general class discussion about the show, 
using broad and open questions, such as:
•	 What was your overall impression of the production?
•	 Which moments stood out to you?
•	 Why did you think that?
•	 How did the production make you feel?
•	 Which moments of acting particularly stood out to you? Why?
•	 What can you remember about the design elements used in 
the production?
•	 Did you have a favourite song?
•	 How did you feel at the end of the production?

It is important to try and engage all students in this discussion, 
so you could also put students in small groups and give them 
one question each, or pair students up for this discussion and 
then feed back. If your students would be comfortable, you 
could try cold-calling and using no-hands up questioning.  

first impressions
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Initial responses – thoughts and feelings

Before zooming in on specific elements of the production, 
which you will do in future lessons, at this stage it is useful to 
focus on what student thought and how students felt during the 
production – by remembering these responses now they can use 
them as part of their evaluative comments in the exam.   
You could focus on the following responses to start with:
•	 Which moments made you laugh?
•	 Which moments made you smile?
•	 Which moments made you feel sad?
•	 Which moments made you feel angry?
•	 Which characters did you feel you identified with?

Students could also come up with their own wide range of valid 
responses to certain moments. 

Zooming in on aspects of the production

When you have generated some initial responses, you may want 
to ask students to now focus in on what they can remember 
about specific aspects of the production, such as the acting and 
design.  This could be your next lesson after one lesson spent on 
the first impressions exercises.
•	 Using large pieces of paper, write categories on each one and 
then spread them out around the room: acting, lighting, sound, 
music, set, costume (including hair and make-up). Ask students 
to rotate around each piece of paper, adding notes to each 
one as they go around. To keep this pacey, set a timer of three 
minutes at each ‘station’.
•	 Alternatively, put students in groups with one category as their 
focus, and give them 15 minutes to prepare a mini presentation, 
and five minutes for each group to feed back to the class. 



KS5 - Advanced analysis

As you work through this pack and analyse the elements of 
the production, older students could look out for the following 
themes and how they are represented in the production:

Feminism – How is the theme of feminism represented in the 
production through elements such as the plot, dialogue, music 
and costume?

Love and Relationships – How are the key relationships 
between Mary and the other characters depicted in the play? 
How do the actors use their performance skills to convey this?

Revolution and rebellion – How are the key themes of 
revolution and rebellion depicted? 

Education – How does the play communicate messages about 
education, particularly the education of women and girls?
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Interview with Laura Elsworthy, ACTOr

BSL version of the interview with Laura Elsworthy

1.	 Can you tell us about the character you play in this 
production?
2.	 How would you describe Mary’s personality and character?
3.	 How did you approach playing a real historical character?
4.	 Why do you think it is important to tell this story today?
5.	 How were key moments in Mary’s life depicted on stage?
6.	 What have you learnt about Mary while playing this role?

https://youtu.be/ATmadfI3MWU
https://youtu.be/ii_4uEMuMS0
https://www.youtube.com/watch?v=ATmadfI3MWU&t=6s
https://www.youtube.com/watch?v=ATmadfI3MWU&t=6s
https://www.youtube.com/watch?v=ATmadfI3MWU&t=62s
https://www.youtube.com/watch?v=ATmadfI3MWU&t=164s
https://www.youtube.com/watch?v=ATmadfI3MWU&t=346s
https://www.youtube.com/watch?v=ATmadfI3MWU&t=449s
https://www.youtube.com/watch?v=ATmadfI3MWU&t=725s
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Interview with kat johns-burke, Actor Interview with esther richardson, Director

BSL version of the interview with Kat Johns-Burke

1.	 Which characters do you play in this production?
2.	 Why is it important to tell this story?
3.	 Why was the relationship between Fanny and Mary so 
influential on Mary’s life?
4.	 What impact did Mary’s father have on her life and how did 
you depict this?
5.	 Could you tell us about the other characters you play?
6.	 What function do the chorus of Hyenas play in the story?

BSL version of the interview with Esther Richardson

1.	 What drew you to the story of Mary Wollstonecraft?
2.	 What were your initial ideas for how the play would work on 
stage?
3.	 How is Mary’s life depicted in this staging?
4.	 What themes and issues does the play explore?
5.	 What rehearsal techniques do you use as a director in the 
rehearsal process?

https://youtu.be/rj_eDg2XE8A
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=8s
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=26s
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=65s
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=65s
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=204s
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=204s
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=351s
https://www.youtube.com/watch?v=rj_eDg2XE8A&t=497s
https://youtu.be/JJsfEiIkiFM
https://youtu.be/VPYewWWRT1E
https://www.youtube.com/watch?v=VPYewWWRT1E&t=6s
https://www.youtube.com/watch?v=VPYewWWRT1E&t=266s
https://www.youtube.com/watch?v=VPYewWWRT1E&t=266s
https://www.youtube.com/watch?v=VPYewWWRT1E&t=566s
https://www.youtube.com/watch?v=VPYewWWRT1E&t=767s
https://www.youtube.com/watch?v=VPYewWWRT1E&t=889s
https://www.youtube.com/watch?v=VPYewWWRT1E&t=889s
https://youtu.be/4pOUGgYhf14
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Interview with SARA PERKS,designer Interview with AYESHA FAZAL, MOvement director

BSL version of the interview with Sara Perks

1.	 What’s the process of designing the set?
2.	 How is the world of the play created by the set design?
3.	 How do you design a set which tours to different venues?
4.	 How did you approach the costume design for this play?

BSL version of the interview with Ayesha Fazal

1.	 What is the role of a movement director
2.	 How did you train for this career?
3.	 What is your role in the production of Mary and the Hyenas?
4.	 How does choreography and movement contribute to the 
effectiveness of a performance for an audience?
5.	 How does the movement work develop during the rehearsal 
process?
6.	 Could you give us an example of a moment in the piece 
which is enhanced through the use of movement?
7.	 What advice would you give to a young person wishing to 
enter this career?

https://youtu.be/J2INYJlxZpk
https://www.youtube.com/watch?v=J2INYJlxZpk&t=9s
https://www.youtube.com/watch?v=J2INYJlxZpk&t=309s
https://www.youtube.com/watch?v=J2INYJlxZpk&t=810s
https://www.youtube.com/watch?v=J2INYJlxZpk&t=982s
https://youtu.be/APW8iJBhIPs
https://youtu.be/J59kKVYEoe0
https://www.youtube.com/watch?v=ilXB2i8aT90&t=6s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=72s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=208s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=356s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=356s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=435s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=435s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=635s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=635s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=823s
https://www.youtube.com/watch?v=ilXB2i8aT90&t=823s
https://youtu.be/ilXB2i8aT90
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•	 How are Eliza and Everina presented as characters in this extract? 
•	 What do we learn in this extract about the role of women and 
society’s expectations of them at this time?
•	 How does the lighting help to create atmosphere in this extract?
•	 How does Mary respond to meeting Fanny and how does this 
foreshadow later events in the play?
•	 How is the song ‘Find Your Tribe’ key to the themes of the play?

Analysis: 

In this extract, costume is used to signify the new characters in the 
play, Eliza, Everina and Fanny.  Everina and Eliza wear matching 
jackets, bonnets and polonaise skirts in pink, purple and orange 
shades, and Fanny wears a full-length cloak in dusky pink with a 
fashionable ostrich feather plume headdress.  Elaborate hair fashions 
were popular in the eighteenth century, inspired by Mary Antoinette, 
the Queen of France. The feminine and fashionable colours of the 
ensemble contrast starkly with Mary, who wears all white, with bare 
arms and shoulders, and red and white striped stockings and dark 
red boots, setting her apart and suggesting she refuses to follow 
convention. When Fanny enters, there is a glissando sound effect, 
marking her entrance as the wooden door slides back and she is spot 
lit in a warm white glow. This gives her an ethereal, magical quality, 
suggesting she is going to be highly significant in Mary’s life. Fanny 
notices that Mary is reading John Locke, and Mary speaks passionately 
about his writing, saying in an earnest tone that “he writes things that 
make me feel less alone.” Fanny talks with a slow, measured pace 
and has a stillness and poise to her character, in contrast with Mary’s 
ungainly gait and nervous tone, suggesting Fanny is confident and 
composed, and Mary is in awe of her. As Mary reveals she feels she 
has found a friend and “hope” in Fanny, they grow closer and closer 
together, facing opposite each other centre stage. A bright white 
spotlight highlights them centre stage and the upstage LEDs turn blue 
as we enter the song. As the song progresses, LED chasers illuminate 
the stage in multicolour, creating a fun and optimistic atmosphere on 
stage as the female ensemble dance in unison.  The ensemble keeps 
a tight formation around Mary, suggesting the themes of female 
friendship and love which are key to the play.

Below are five key extracts from the production, which students may 
find useful to watch again and make notes on.  Each scene features 
acting and design moments which students could analyse and use in 
their Live Theatre exam responses. There are prompt questions which 
students may want to consider, and some analysis of each key scene is 
provided. 

filmed scene extracts

Commentary:  In this extract set in London, we meet Eliza and 
Everina, Mary’s sisters, and Fanny Blood.  Fanny is a neighbour to the 
Wollstonecraft family and when Mary meets her, they have an instant 
connection. She also enjoys reading and has an interest in politics, and 
she will go on to be a very important figure in Mary’s life. The extract 
finishes with the song ‘Find Your Tribe’, which describes what it is like 
to find like-minded people in your life, and how important it is to keep 
hold of them. 

Questions for students to consider:
•	 How does this section help us understand Mary’s character further?

1. Find Your Tribe

Audio Described version of Scene 1. BSL version of Scene 1.

https://youtu.be/tBh7NE9j4gg
https://youtu.be/7DIMBJ50zv8
https://youtu.be/7pRSLp5jgHQ
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Analysis: 

The extract opens with a trumpet fanfare, and the sound effect
of birds tweeting, peacocks squawking and dogs barking. This 
immediately sets the scene in an upper-class country estate. Lady 
Kingsborough then enters centre stage through the wooden door, 
with an elaborate hand gesture, holding the lead of two imaginary 
dogs. Kate Hampson uses a heightened upper class English accent 
with a high pitch and loud volume, to create a comical satire of an 
aristocrat.  Her costume of head-to-toe pastel pink, fluffy pink jacket, 
pink handbag, and pink ostrich plume adds to the exaggerated and 
ostentatious characterisation and suggests her views on femininity 
and the role of women.  Kingsborough speaks in rhyming couplets 
at times, heightening the satire, and she elongates her vowels 
throughout her speech, except for when she is talking about her 
children when she says “who cares” dismissively. The ensemble plays 
the role of the children, noisily swarming around Mary to create the 
sense that they are wild and out of control. Margaret Kingsborough 
introduces herself to the audience, with a wide stance and hands on 
her hips, chin jutted out to suggest her strong personality, before 
spitting loudly for comic effect. Margaret’s checked pinafore dress 
creates a clear signifier that she is a child, but the red colour sets her 
apart from her mother, and connects her to Mary, who has red hair 
and red in her stockings. The colour red could signify a rebellious 
personality.  The scene then shifts to Margaret’s lesson with Mary. 
Mary is still and distracted at the beginning, as she is still grieving 
for Fanny.  Margaret begins the scene at the top of the set, on 
the highest level, suggesting she is not interested in Mary or her 
teaching, but slowly makes her way down the steps and closer to 
Mary as their bond develops. The style becomes more naturalistic 
as Margaret’s character matures and becomes less of a caricature 
of a ‘spoilt brat.’ As she confides in Mary about being interested in 
anatomy, the white spotlight on the pair adds intensity to the scene.

Commentary: In this extract, Mary arrives in Ireland to work as 
a governess for the Kingsborough family, a wealthy Anglo-Irish 
aristocratic family.  This was at a time when the Kingdom of Ireland 
was governed by the British, and the Kingsborough family were a 
part of a small, ruling Anglican elite. She meets Lady Kingsborough 
and then Margaret, one of the Kingsborough children, who she 
mentors and who went on to study medicine and have a non-
conventional life, inspired by Mary.

Questions for students to consider:
•	 How are lighting, sound, costume and props used effectively 
together to mark Lady Kingsborough’s entrance?
•	 How are the actors’ performance skills used to create comic effect 
in this scene?
•	 How is the space used for comic effect in this scene?
•	 What does this imagined conversation between Mary and 
Margaret tell us about Mary’s attitude to education and the role of 
women and girls?
•	 What sense do we get of Margaret’s character and who she might 
go on to become from this extract?

2. Mary Goes To Ireland

BSL version of Scene 2.Audio Described version of Scene 2.

https://youtu.be/OoAT5gTML24
https://youtu.be/cam_c6miSbs
https://youtu.be/GC-m_IxnZDU
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Analysis: 

The scene opens with the synth-pop introduction of Billy Nomates’ song, 
‘The Men’. Mary is spotlit downstage centre, and the ensemble are backlit 
upstage centre in the entrance. They are all in stylised poses, looking 
like a boyband or male models. This immediately draws our eye to them 
and encourages us to physically appraise them, reminding us that it is 
often females who are physically objectified in this way. As the song 
progresses, the male characters all introduce themselves directly to the 
audience, using two or three words to describe themselves. This sounds 
like a dating profile, encouraging us to see them as caricatures and not 
three-dimensional rounded characters. This is a clever device as the focus 
remains on Mary as the central character.  Johnson narrates Mary’s career 
progression, whilst the ensemble moves like backing dancers, clicking their 
fingers.  During the chorus, the ensemble repeats symbolic movements of 
opening their jackets, thrusting their hips forwards, and pointing at Mary 
when they say, “and then there’s Mary”.  The lyrics of “most important men, 
intellectual men” combined with the comic gestures make the men seem 
ridiculous and buffoonish, whilst simultaneously othering Mary on “and 
then there’s Mary” to remind the audience that Mary would have been 
seen as inferior to male writers at the time due to her gender. Mary largely 
ignores the men, continuing to write, until they dance and ‘perform’ in 
front of her down stage centre. When Beth Crame as “Generic Man” does 
the worm in front of Mary, she looks him up and down with a dismissive 
facial expression, showing the audience she is unimpressed by the Men’s 
performance. As the song ends, Edmund Burke enters upstage centre.  He 
introduces himself as the “O.G Tory” and wears a messy blonde wig in a 
clear imitation of Boris Johnson. This draws contemporary parallels with 
the story. The scene then moves to one of Joseph Johnson’s dinner parties, 
where Fuseli, Johnson, Paine, Godwin and Mary converse easily and 
jokingly. The atmosphere is warm and friendly, with a clear mutual respect 
between the male writers and Mary. This is until Godwin criticises Mary’s 
work, and the atmosphere becomes more tense. This reflects the real-life 
events in which Godwin and Mary clashed when they first met.  Mary is 
defiant and argumentative in response to Godwin, using a babyish tone of 
voice to mock him. Godwin speaks slowly and rationally, and it seems that 
Mary wins the argument, before they then agree on the issue of marriage. 
Even though they argue throughout the scene, there still seems to be a 
clear spark of chemistry between them, foreshadowing future events.

Commentary: In this extract, we are introduced to the central male 
characters in Mary’s life, who attended Johnson’s dinner parties and 
were influential in Mary’s thinking and writing.  We meet Henry Fuseli, a 
Swiss painter with whom Mary reportedly had a liaison; Thomas Paine, 
an influential pro-revolutionary American writer who published Common 
Sense and Rights of Man; William Godwin, an early anarchist and writer 
who became Mary’s husband; Johnson, Mary’s publisher; and also Edmund 
Burke, a Whig MP who published the anti-revolution pamphlet which Mary 
responded to. Whilst the men sing and dance, Mary writes and announces 
her work to the audience. After the song, we go to Johnson’s dinner party 
where the characters discuss their writing.

Questions for students to consider:
•	 How is music and song used effectively to further the narrative?
•	 How do the choreographic choices create comic effect?
•	 How do the song lyrics emphasise the issue of gender inequality and 
sexism in the story?
•	 What do we learn in this extract about the influential people in Mary’s 
life and their relationship with her?
•	 How is gender inequality represented in the scene at Johnson’s dinner 
party?
•	 What initial impression do we get of Godwin in this extract?

3. The Men

BSL version of Scene 3.Audio Described version of Scene 3.

https://youtu.be/0AJ-njpg9Vs
https://youtu.be/Qqy6LxZ_MhA
https://youtu.be/Rf_tmtRVPGU
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Analysis: 

At the start of the extract, the slow threatening drum beat, haze effect 
and blue lighting create a tense atmosphere in Paris. This is then 
combined with Ainy Medina’s slow walk across the top of the stage, and 
the chopping of the watermelon, which immediately creates a sense of 
the danger and high stakes in Paris at the time. Following this, a pop 
soundtrack starts, the lighting changes to red, white and blue chasers 
to represent the French flag, and a big silver glitter ball is wheeled out 
centre stage. The ensemble enters as Helen, Olympe, and Theroigne, 
wearing party hats to suggest the vibrant social scene. They crowd 
round Mary and shout their lines in French, creating a dynamic and wild 
atmosphere of female empowerment.  When Mary meets Imlay, the pace 
slows and Imlay has a cool, calm, smooth demeanour which seems to 
take Mary by surprise.  He introduces himself to the audience as a “male 
feminist” creating a moment of humour and irony for the audience. 
As Imlay, Elexi Walker’s voice is deep, confident and smooth, and her 
gestures fluid and relaxed, making him a very attractive character.  
As an audience, we need to see how Mary fell for him, and this is 
well achieved. The song is a slow, lyrical ballad, with a simple piano 
accompaniment which is in contrast to the electro-pop songs previously.  
The romantic music and long notes create the sense of Mary falling for 
Imlay.  Mary and Imlay travel across the stage, mainly with Imlay leading 
and Mary following him. We see that she is uncertain at first but then is 
persuaded to be with him. The kiss at the end of the song is a pivotal 
moment, as this marks the start of their relationship which changes the 
course of Mary’s life.

Commentary: This extract takes place in Paris in 1792, the year Mary 
arrived there during the French Revolution and just before King Louis 
XIV was executed.  The Revolution was already underway, and we see a 
watermelon being chopped in half with an axe to mirror a beheading.  
We then meet the female characters Mary met in Paris.  During the 
Revolution, there was still a vibrant social scene in Paris and several 
female writers were radically prominent. Mary meets Helen Williams, a 
novelist who lived in Paris at the time who hosted ‘salons’ – social events 
where like-minded people could meet. She also meets Madame Roland, 
Theroigne de Mericourt, and Olympe de Gouges – other leading female 
figures in the revolution. Gilbert Imlay then enters, an American business 
man who becomes Mary’s lover and father of her child. 

Questions for students to consider:
•	 How is the culture in Paris portrayed as being different to English 
society at this time?
•	 How does Mary respond to the other women she meets here?
•	 How do the design elements contribute to the atmosphere in this 
extract?
•	 What is our first impression of Imlay when we meet him?
•	 How does the atmosphere change when Mary meets Imlay and 
throughout the song?

4. Mary in Paris

BSL version of Scene 4.

•	 How does the style of the song help to create the sense of Mary’s 
feelings for Imlay?

Audio Described version of Scene 4.

https://youtu.be/q7gEkilzrQg
https://youtu.be/vJIPKjSa-OY
https://youtu.be/6JRAEFirg8o
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Analysis: 

At the start of the extract, Mary and Godwin have contrasting body 
language.  Mary is relaxed, sitting with her legs crossed and a reclined 
posture, whereas Godwin is stood awkwardly in the corner, frequently 
looking away from Mary as he talks. The power dynamics are clear, 
with Mary having the higher status and Godwin being uncomfortable.  
Godwin praises Mary’s work, saying it was delicate and brave, and 
Hampson delivers this earnestly, with heartfelt emotion and a slow pace 
to create an emotive moment.  When Godwin is praising Mary’s work, 
Mary’s facial expression is confused, with a furrowed brow, showing 
she is not used to this side of Godwin’s character. The lighting is bright 
white, creating a naturalistic atmosphere, but also the lack of colour is 
indicative of the seriousness of the scene; Godwin is serious about his 
feelings for Mary and Mary is seriously considering them. When Mary 
accepts Godwin’s offer and declares her terms, the ensemble helps 
to dress Godwin in an apron, rubber gloves and a feather duster – 
creating a comic effect as we see that Mary will be continuing to subvert 
expectations. Godwin reacts in comic shock to his new ‘costume’, but 
we see him accepting it due to his feelings for Mary. The atmosphere 
changes to a more warm, playful one when Fanny enters carrying a large 
teddy bear and plays a mimed game of hide and seek with Godwin.    
This creates a loving, family atmosphere as Mary looks on smilingly, but 
for the audience this creates poignancy and sadness as we know, due to 
the cyclical nature, that Mary dies soon after starting her relationship with 
Godwin. 

Commentary: In this extract, from near the end of the play, Godwin 
visits Mary when she is living with Johnson, and they talk. He tells her 
he has enjoyed reading her work, and then suggests that they could 
be companions, declaring his love for her and promising to support 
her should she accept his proposal.  Mary is sceptical at first, but then 
accepts Godwin. Mary and Godwin live together, and later, marry, before 
the birth of Mary Shelley. 

Questions for students to consider:
•	 How do we see Mary and Godwin’s relationship develop in this scene?
•	 How have both characters developed as individuals since they first 
met?
•	 In what way is this conversation different from when Mary met Imlay?
•	 How does this extract set the tone for the end of the play?

5. Mary and Godwin

BSL version of Scene 5.Audio Described version of Scene 5.

https://youtu.be/lSWhlM9sn-8
https://youtu.be/N4tjP6BWrCE
https://youtu.be/rMuh8cKOnsU
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set design
Task: Ask students to sketch the set from memory, labelling it with details 
they can remember. Encourage students to be as detailed as possible 
with their annotations, considering size, shape, scale, texture, and 
material.   
Students could also list the ways the actors interacted with the set at 
different moments, paying particular attention to the use of space and 
different heights, as the set created opportunities for the actors to climb 
up and down.

Understanding the process of set design 
In the video on p.12, designer Sara Perks explains how she starts with 
a model box which she shares with the creative team.  In these images 
you can see Sara’s model of the set design – students could think about 
how these images developed into the final set design they saw in the 
production.

https://youtu.be/APW8iJBhIPs


Set Design Photographs

Students can use these images to revise the set design and 
conduct deeper analysis of the use of set at particular moments. 
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•	 The sliding door and sliding black gauze in the upstage 
centre door of the set highlighted the characters who entered 
and exited Mary’s life, such as meeting Fanny, and her mother’s 
death.
•	 The wood panelling is suggestive of a period aesthetic without 
being specific to the historical period.
•	 The LED strip lights in the alcoves of the set add a 
contemporary touch, mixing time periods, which was Sara’s 
intention behind the design.
•	 The height of the set was used for the climactic moment in 
the play when Mary attempts to end her life by jumping off 
Putney Bridge. 
•	 Props are used to suggest characters quickly and seamlessly, 
such as young Fanny Imlay clutching a teddy bear.  Props are 
also used for comic effect, such as the dog leads to suggest 
Lady Kingsborough’s dogs.

Questions for students to consider:
•	 The set was non-naturalistic - what did the set symbolise in 
your opinion?
•	 How were the multiple wooden cubes used for different 
purposes in the play?
•	 Did the set design create certain emotional responses for you? 
When?
•	 How were the doors in the centre of the set used at certain 
moments for dramatic effect?
•	 How did the set create opportunities for the action to flow 
quickly and seamlessly?
•	 How was the bed used for certain key moments in the 
production?
•	 Can you think of examples when the set and the lighting 
worked together to create specific effects?
•	 How did the set and projection work together to create 
specific effects?

Deeper analysis of the set design

•	 There were 16 moveable cubes which could fulfil different 
purposes.  Some were solid cubes, some had lids and could be 
used for storage, some were just stools, and some had a hole in 
the top to allow a stick to be held up, to create the sail on the 
boat, for example.  The cubes allowed for various locations to be 
quickly set up.
•	 The various levels and seating positions within the set allowed 
for the ensemble to sit back and comment on the action. This 
was in keeping with the storytelling style, with the ensemble 
typically remaining onstage throughout. 
•	 The ‘titles’ of the scenes announced by Mary and projected 
onto the set were reminiscent of chapters in a book.
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costume design
Task: Ask students to sketch the costumes they can remember from 
the production; they could do this in pairs or small groups, and you 
could assign them one actor each. Remind students that detail is 
important and ask them to label with colour, length, shape, fit, fabric, 
and pattern, if they can remember. You could then ask them to label 
the costume with analysis, suggesting what was significant about the 
different aspects of the costume and what it communicated about the 
character. 
Top Tip: As each Hyena wore a base costume and then added items 
for their multiple characters – it would also be a useful task to make a 
list of the costume signifiers used for the ensemble characters.

Costume sketches and designs
Show students the images below which are Sara’s initial designs and 
ideas for the costume design. Students could discuss how the final 
designs developed from these images.
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Costume Design Photographs

Students can use these images to revise the costume design 
and conduct deeper analysis of the use of costume at particular 
moments.  
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Questions for students to consider:
•	 The costumes were stylised and not strictly period costumes, 
but how did historical elements of fashion inspire the design?
•	 How did the costumes communicate the message and themes 
of the play, in your opinion?
•	 How are costume, make-up, headdresses and accessories 
used for comic effect at certain moments?
•	 How is costume used to support the quick multi-roling in the 
play?
•	 How did costume support the style of the play?

Deeper analysis of costume design

The points below may be used to deepen students’ analysis of 
the costume design in the production, especially for Key Stage 5:

•	 The ensemble cast represented the “Hyenas”, a backing band 
for Mary, and the fellow women to support her in the storytelling.  
The style of the play acknowledged this storytelling style, and 
so the costume reflected this – they all had similarities in their 
costume to unite them as a ‘chorus’ or ‘band’ of storytellers, but 
the costumes were non-naturalistic to remind us we were being 
told a story, and to enable the ensemble to come in and out of 
character seamlessly.
•	 The costumes all combine elements of period dressing from 
eighteenth-century Europe such as corsets, breeches, bonnets, 
petticoats and frock coats.
•	 Sara has combined this with ‘cherrypicked’ elements of 
costume from throughout history, finding elements which 
communicate the personality of the character.  Mary, for 
example, wears 1970s knee-high, black, lace-up boots and 
contemporary red and white striped stockings, which suggest 
her rebellious character and her refusal to conform to society’s 
expectations.
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•	 Several characters wear a polonaise skirt, a style of dress from 
the late eighteenth century which was bunched up at the sides 
in to three ‘swags’, to give the effect of wide hips. Normally, 
a petticoat would be worn underneath, but this was removed 
so men’s breeches could be seen under the skirt – this created 
the effect of a mixture of masculine and feminine styles and 
reminded us we were watching the Hyenas telling a story.
•	 Colour palettes were used to connect characters, and also 
to differentiate between characters.  For example, Everina and 
Eliza, Mary’s two sisters, both wore purple and pinks in their 
costume design to connect them as family members. Mary’s 
red and white stockings contrasted strongly with this. Lady 
Kingsborough wore several items in pastel pink to highlight her 
feminine nature and traditional views on the submissive role of 
women. Her daughter Margaret’s red checked pinafore dress 
contrasted with this, suggesting they held different views.   
•	 Costume design is also used to create comic effect – such as 
Edmund Burke’s wig which makes him look like Boris Johnson. 
How does this link the period of the play to our contemporary 
social and political landscape? 
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LIGHTING design
Using these production photographs, students could try to label the 
lighting effects used, and comment on the effectiveness in these 
particular moments of the play.  To extend this exercise, students could 
take one moment each and could create a mini group presentation or 
could write an exam-style response based on their moment from the 
play.   
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Specific lighting techniques used in the production

Parcans: Chris uses fixed bright white parcans to create a full wash of light 
downstage in some moments of drama, such as the conversation between 
Fanny Blood and Mary when they first meet. 

Backlighting: Backlighting through the doorway centre stage is used on 
a couple of occasions to mark a character’s entrance or exit, such as when 
The Men enter.  
  
Haze: Haze is use throughout the production, it texturises light to add to 
the atmosphere on stage.

Coloured LED movers: Colour is used infrequently in the production, but 
shades of pink and blue highlight specific moments, such as pink when 
Lady Kingsborough (Mary’s employer in Ireland) enters; and red, white and 
blue LEDs to convey the location of Paris. 

Spotlights:  An intense white spotlight was used multiple times throughout 
the production to focus our attention on Mary, for example when she was 
sat downstage centre writing her work and the Men were dancing around 
her; and to highlight other characters, such as Dr Price during his sermon at 
Newington Green.  

Warm and cold white light: White lighting can have amber hues (warm) 
and blue hues (cool) to create different effects. Cold white light was used 
for outdoor locations and moments of more tension, such as when Mary 
was outside Newington Green Church with Fanny, and when she was on the 
boat in Scandinavia. Warm white lighting was used for interior locations, 
such as inside the school, inside Johnson’s house, and moments which were 
warmer and more light-hearted. 

LED strip lights: Small LED strip lights are used in the alcoves within the 
wooden set. They correspond to the LED colours on the lighting rig above 
the stage, and in some songs they switched colours in time to the music to 
create a more dynamic, upbeat atmosphere.

Extension task: As a practical task, students could experiment with 
staging a section of the play, using the script extracts in this pack, and 
adding lighting to create specific effects, considering the mood and 
atmosphere they wish to create.
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MUSIC & SOUND DESIGN 
Mary and the Hyenas contains original music composed by Billy Nomates, 
with musical direction by Emily Levy, and sound design by Adam McCready.   

Key moments for music and sound in the production: 

•	 After Mary gives birth to Mary Shelley, a low-pitched threatening drone 
sound effect is used to create a tense, disorientating effect as Mary learns 
she is dying.    
•	 Sound effects are used to create locations on multiple occasions, such 
as the church bells when Mary goes to Newington Green chapel to see Dr 
Price.
•	 Song is used to communicate Mary’s feelings to the audience, such as 
in ‘Run Wild’, where the fast-paced pop beat mirrors Mary’s anger and 
frustration.
•	 Billy Nomates’ synth-pop score creates moments of optimism and a 
sense of female solidarity in ‘Find Your Tribe’, as female friendship and 
empowerment is celebrated in this upbeat song.
•	 This is also created in the song Utopian Dreams where the synth beats 
create hope, and the female harmonies represent the shared dreams of the 
characters.
•	 Sound effects are used to create tension in the scene set in Paris, where 
a slow military drum beat combined with quiet sound effects of clamouring 
crowds create tension leading up to the ‘beheading’.
•	 Music is used to further the narrative, such as in the song ‘Falling for 
You’, in which we see Mary and Imlay’s relationship develop.

Questions for students to consider: 

•	 How has the composer Billy Nomates captured the spirit of the story in 
their music?
•	 Why do you think the synth-pop genre of music was chosen for this 
production?
•	 Can you think of any examples when the music was used to create or 
change atmosphere
•	 Can you remember any moments when the music or sound design 
worked in collaboration with other design elements to create effects?
•	 Can you think of any moments when sound effects were used to 
communicate locations in the play?

•	 Can you think of any moments when music contributed to the telling of 
the story?

Music task:  

Students could analyse the following sets of lyrics, and present their ideas 
back about what they think the significance of the lyrics is:

From ‘How to Grow A Girl’

There’s a battle in your soul 
Do I tell her about a world that’s out of control?
Where disparity exists 
That’s the patriarchy’s wish 
There’s a cold hard fact 
She’ll be told how to act 
And you prepare her for war 
With her heart as her sword 

From ‘Utopian Dreams’

I think about the planes of equality 
I think about a house that’s just ours 
I think if money were no object 
I think I’d reach for freedom amongst the stars 

From ‘First of a New Genus‘

So I’ll be the first of a new genus 
A warrior of words 
I’m heading back to the centre 
Wo woaaah 
Yeah I’m ready to change the world 

And if it were easy 
We’d be there already 
Yeah if it were simple then
It wouldn’t feel so deadly 
But you’re holding my hand 
As I go take a chance 
And I can feel your courage in my soullll 

Extension task: 

Music students could write 
their own song about Mary’s 
life, using the story from 
the play as inspiration. 
Drama students could take 
one of the songs from the 
production and use the lyrics 
as the stimulus for a devised 
performance. 

https://billynomates.bandcamp.com/album/mary-and-the-hyenas-original-soundtrack
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MOVEMENT AND CHOREOGRAPHY
The production featured ensemble movement and choreography 
directed by Ayesha Fazal.

The following production images may be helpful in reminding students 
of the movement and choreography:
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Questions for students to consider: 

•	 Who are ‘The Hyenas’ and how are they represented through ensemble 
movement?
•	 Can you remember moments in the production when the actors use 
choreography to transition between scenes?
•	 Can you remember a moment when the Hyenas moved in unison as an 
ensemble to create the effect of being a ‘pack’?
•	 The actors and Movement Director used movement and physicality to 
differentiate between characters in the quick multi-roling. Can you recall 
how different characters were embodied physically by the actors?
•	 Can you remember any examples of when movement and choreography 
were used for comic effect, such as in the song ‘The Men’?
•	 Can you think of any examples of when the movement or choreography 
heightened the tension or suspense in a moment?

Deeper analysis of movement: 

•	 Movement is used to transition between scenes and location, such as in 
the song ‘Run Wild’ which shows Mary’s move to London, and suitcases are 
incorporated in the choreography.
•	 Choreography during the songs is used to deepen the meaning of the 
lyrics. For example, in the song ‘Run Wild’, during the lyrics “Be pretty and 
lovely and pleasing / not too much”, the actors frame their faces with their 
hands in a typically feminine, flirtatious gesture, with their heads cocked to 
one side, then snap out of this movement for the line “not too much.”
•	 Movement is used to distinguish between the multi-roled characters, 
and also visually helps us understand the characters. For example, when we 
meet Fanny Blood, her gait is smooth and her movements slow and fluid, 
to give her an angelic, ethereal quality. This is in contrast to Mary whose 
movements are staccato and clumsy, to show how Mary is awestruck and 
overcome by meeting Fanny. In contrast again, Everina’s movements are 
faster and have a bouncy, childlike quality to show she is younger.
•	 Movement is used to create comic effect at several moments, 
including when Mary goes to Ireland and meets Lady Kingsborough. Lady 
Kingsborough has an exaggerated upright posture with her chest pushed 
forwards to show her high status, and exaggeratedly walks two ‘dogs’ on 
a lead, with her other arm constantly extended out with a flexed wrist, in a 
parody of an aristocrat. She constantly moves across the stage, suggesting 
she does not have time to stop and talk to Mary, whom she considers to 
be beneath her. Her children use fast-paced, wild, frantic movements and 
swarm around Mary to show they are out of control.
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•	 Choral movement is used to show the critics’ response to Mary’s writing 
when A Vindication of the Rights of Woman is published. Three ensemble 
members circle Mary, each leaning in threateningly to criticise her writing.  
They get proxemically closer, intimidating Mary, and then all three lean in 
in unison, to shout “stamp on it, hard!” This moment uses movement to 
represent misogyny, and suggests how Mary must have felt reading these 
reponses to her writing. 
•	 Movement is used to further the plot and to contribute to the 
storytelling – for example, in Paris, a movement sequence represents when 
Mary and Gilbert Imlay go to bed together, and the choreography in the 
song represents their developing relationship. 

Extension task: Students could recreate a moment from the 
production, perhaps using the script extracts in this pack, and could 
devise ensemble movement at particular moments to make this scene 
more effective.  Or students could use the songs by Billy Nomates 
composed for the production and choreograph a dance routine to the 
songs which represent the essence of Mary and the Hyenas.
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These scene extracts could be used in the devising process, or to 
help remind students of key scenes in the performance.

Script Extracts

Mary
Pupil
Mary
Pupil
Mary
Pupil
Mary

Pupil
Mary
Pupil
Mary
Pupil
Mary
Pupil
Mary

Pupil
Mary

Pupil

1. Mary teaching her pupils to think

So. The Tempest, what do we think?
Shakespeare’s writing is sublime, he is a genius.
No
No?
I mean it may be. But why are you saying that?
I, I don’t understand. 
I want you to think. Don’t parrot ideas back at me but think for 
yourselves. What do you, you, think? 
I… I. 
Why is he sublime and a genius?
It says so in this book. 
And why should we trust that book?
Because you gave it to us. 
But what do I know?
Miss?
I want your thoughts. Not mine. Not theirs. Know others’ 
opinions, yes. Respect them, if they deserve it. But question 
them. Build on them. If you need to, disagree.
Question Shakespeare? 
Write it down. Write me an answer. What do you think of this 
play? Think honestly, rigorously, use your knowledge, but above 
all think for yourselves. Bring it to me tomorrow. 
Yes, Miss Wollstonecraft.

Lady Kingsborough 
Mary 
Lady Kingsborough
Mary
Lady Kingsborough

Mary
Lady Kingsborough 

Mary
Lady Kingsborough

Mary

Lady Kingsborough

Mary
Lady Kingsborough

Mary
Lady Kingsborough
Mary
Lady Kingsborough
Mary

2. Lady Kingsborough fires Mary 

Out out out! There’s a radical in the house.
What? What is happening? 
Out out out! My child is refusing a spouse.
Lady Kingsborough, what’s the/ 
OUT OUT OUT! Her mind has been poisoned! Her 
honour has been compromised!
I think this is a misunderstanding. 
She’s having her own ideas, she thinks she gets 
to decide! Horror of horrors! Shock of shocks! She 
says she won’t be married.
I have only encouraged her to think for herself. 
OUT OUT OUT! So you admit it? Hmmmm! You’re 
a nasty layabout. You’ve encouraged this defiance! 
You’ve nourished disrespect! 
And now, now, NOW, your ideas have ruined my 
child. 
I have only ever cherished Margaret’s mind and 
tried to grow her soul.
Her mind?! Her mind! A girl of great breeding 
needs to look charming. Needs to coquette, fake 
interest in farming. Pop out babies, be shown off at 
parties. The last thing she needs is a mind! 
Well I’m afraid I disagree. 
Disagree, disagree! As if you are paid to disagree. 
She is a Kingsborough!
She’s a one off.
She’s an aristocrat!
She’s the future.
SHE’S A GIRLLLLLLL
Exactly! I am sorry for you actually. Because she is a 
girl with a huge heart and mind and brave soul and 
you cannot see it. And that is your loss.
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Lady Kingsborough 

Mary

Margaret
Mary

Margaret
Mary
Margaret

Lady Kingsborough is so overcome that she blows 
a raspberry at Mary. 

GETTTTTT OUT. 

One final push and she exits with her dogs. Mary 
sits down on her suitcases suddenly exhausted.

Oh. God. What now?

Margaret sneaks up and throws her arms around 
her. 

Mary, I am so sorry.
No, it is not your fault, it’s mine. I could not keep 
my mouth shut, as usual. 
What are you going to do?
I, I really do not know. 
You have changed my life forever. And you can do 
that for everyone. You can. You just need to show 
them what you’ve got to say. 

Godwin

Mary
Godwin

Mary
Godwin
Mary

Godwin
Mary

Godwin

Mary

Godwin
Mary

Godwin

Mary

3. When William Godwin visits Mary and offers her 
companionship and love

I wanted to say, I am not always the best expressing my 
thoughts in conversation, but I really wanted to make clear how 
much I enjoyed Letters From Sweden and Norway. 
Thank you.
I honestly felt, I don’t know reading it. It is a work of such 
delicate sensibility and vision. I felt you had provided us with a 
window to your soul, and that was, to make such a piece of art 
out of such heartbreak. It was very brave. To be such a person 
who could write something so… it was almost enough to make 
you fall in love as you read it. 
--
I did not think you were a great fan of my work Mr Godwin.
No. No I imagine you did not.
I am familiar with yours of course, Political Justice I read with 
interest.
Thank you.
I seem to remember you were less enamoured with my 
Vindications.
It is true that I, honestly in parts I found them confronting and 
the style I felt perhaps was, less to my taste. But, I think I was 
hasty perhaps in my opinions. I, I suspect both of us may have 
been mellowed by experience in the years since.
It is true that certain, experiences, in the years since have 
changed me. As any great emotional turbulence will do.
I can sympathise.
But I do not feel this has made me any less steadfast in my 
convictions. 
Of course. So I would hope. And I would hope that you might 
accept an offer of support from a matured and improved old 
friend. 

Pause. She thinks. She is not going to jump this time.

Perhaps.



Godwin

Mary 

Godwin

Mary
Godwin

Mary
Godwin

Mary

Godwin

Godwin 
Mary

And perhaps, one day, you might consider the possibility of an 
old friend becoming something more? 
I have fought hard to carve out my space in this world. I will not 
let someone shrink it again. For my sake. Or for Fanny’s. 
What if there were to be someone who might help you with 
the carving?
Does such a man exist?
When we spoke about marriage, all those years ago, I have 
always remembered it. 
Yes. 
As the years have gone on I have recognised that to have a 
companion who can match you in values, who strives to live to 
their own standards, that is something exceptional.
Is it perhaps easier to contemplate my values now I am a little 
broken Mr Godwin? I take up less space. But I want someone 
who would love me for my stridency not only my soft edges. I 
have made that mistake before. 

Silence. Then very quietly Godwin says- 

I think I would love you for your courage. 

Mary looks at him. Moved. 

What are you thinking?
I’m thinking do I dare. One last experiment. Maybe? 

The following exercises focus on creating and performing skills 
(AO1 and AO2) and use the plot and themes of Mary and the 
Hyenas as a stimulus for devising.  Students could use either the 
script of Mary and the Hyenas or Mary Wollstonecraft herself 
as the stimulus for a performance which can be used for the 
devised component of the GCSE, BTEC or A-level. The exercises 
focus on initial exploration and development, and then your 
students could have a period of rehearsing and refining their 
work.  These exercises would also be a great way of revising 
the play and making your students even more confident about 
writing about it for the Live Theatre exam. Exercises can all be 
done together as a workshop, or just one stimulus could be 
chosen for a longer devising scheme of work.

USING MARY AND THE HYENAS AS A DEVISING STIMULUS

Starters and warm-up exercises

Hot seating: Choose one of the main characters from the play (such 
as Mary Wollstonecraft, Mary Shelley, Fanny, Godwin or Johnson) 
and hot seat them, asking probing questions to find out more about 
their thoughts and feelings about the events in the play and the other 
characters.  To make this most effective, set a particular point in the 
story when the hot seating takes place.

Still images: In groups, ask students to make a bullet point list of the 
plot points of the play, and then boil this down into five to ten key 
moments. If using the script, students could use the titled scenes in 
Mary’s life, which she announces in the play. Then, ask students to create 
still images of each of these key moments. This is an excellent tool for 
recall as well as encouraging students to discover elements of the plot 
they want to focus on for devising. 

Thought tracking: using one of the script extracts in this pack, ask 
students to rehearse and perform the scene in groups.  Then, either 
in groups or as a whole class, use thought tracking to stop the action, 
tap one actor on the shoulder and ask them to speak their character’s 
thoughts at this particular moment.
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Moving through the space: using some emotive music, first ask 
students to move around an empty space as themselves, focusing on 
their gait, pace, rhythm and breathing. Then, call out the names of 
characters in the play and ask students to adjust their physicality to 
move as this character instead. As an extension, you could use a scale 
of one to ten to adjust energy and exaggeration through this exercise.  
The following characters would work well for this: Mary, Everina, Fanny, 
Edward Wollstonecraft, Imlay, Margeurite, Johnson, Fuseli, Godwin, Lady 
Kingsborough.

Creative Writing: Mary is a writer, and so students could try a writing 
in role exercise as Mary Wollstonecraft, to create material for devising.  
Choosing one moment from Mary’s life, all students spend five to ten 
minutes on their own, writing in role from Mary’s perspective. Then, in 
groups of three to four, students can share their monologues, and edit 
them together to make one piece of performance. The students could all 
perform as Mary using the collective character technique.

Devising Stimuli

1. Devising from song
Students could choose one of the songs in the play, which are available 
online for streaming, and use the lyrics of the song as a starting point for 
devising a new narrative.   

2. Devising from history 
Mary’s life was eventful, and the story is set at a time of big social and 
political change.  Students could conduct further research to devise a 
piece of Drama based on the historical events of the time.  Students 
could use the information in the Part A education pack, or do their own 
research. For example, students could explore the French Revolution, the 
First Fleet to Australia, the American Revolution, or the lives of some of 
the political characters mentioned in the play. 

3. Devising from themes
The play contains reference to some important themes which are still 
highly relevant today. Students could explore those themes in more 
depth, and create a new devised piece of Drama based on the theme, 
for example:

•	 Feminism – how is this explored in the play, how did it develop 
through history and what does it look like today?
•	 Education – what has changed in the world of education for women 
and girls, and what inequalities still exist?
•	 Marriage and gender equality – Mary lived in a time when women 
did not have any rights in marriage, and were not encouraged to live 
independently. What does this theme look like today?

4. Mary Shelley’s story
Another fascinating story is the life of Mary Shelley, the daughter of Mary 
Wollstonecraft, who went on to be the author of Frankenstein.  Students 
could conduct their own research into Mary Shelley and create a piece of 
devising in the style of Mary and the Hyenas to tell this story.  

5. A day in the life 
The play moves through Mary’s life at a quick pace, but students could 
choose one period from Mary’s life to zoom in on and create a devising 
piece from, filling in extra details with research and also using their 
imagination to devise around the moment. Students could focus in detail 
on what Mary’s thoughts and feelings would have been at the time of this 
moment, and what was happening to the other people involved.  Some 
examples of moments students could choose are:
•	 When Mary has to stop her drunken father from entering her mother’s 
room
•	 When Mary meets Fanny Blood
•	 When Mary opens her first school 
•	 When Mary first arrives in Paris
•	 When Mary meets Imlay
•	 When Mary travels to Scandinavia
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A practical drama session exploring the play, production, characters, and 
themes delivered by a Pilot artist. The workshop can be tailored to using 
Mary and the Hyenas as a creative stimulus for devising, or examining 
social justice issues related to the play.

We can also offer workshops focusing on creative writing and music in 
relation to this production. 

All workshops are bespoke and tailored to the needs of your students, 
and can be scheduled pre- or post-performance at your school, college 
or university. To arrange a workshop, please email us directly: 
info@pilot-theatre.com

For state schools and colleges:
2 sessions or a full day: £350 + VAT
1 session (up to 2 hours): £275 + VAT

For private schools and universities: 
2 sessions or a full day: £475 + VAT
1 session (up to 2 hours): £400 + VAT

Playtext
The script of Mary and the Hyenas has been published by Nick Hern 
Books. It is available to purchase from Pilot Theatre, Nick Hern Books 
and other retailers.

mailto:info%40pilot-theatre.com?subject=
mailto:info%40pilot-theatre.com?subject=Mary%20and%20the%20Hyenas%3A%20Playtext
https://www.nickhernbooks.co.uk/mary-and-the-hyenas
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Mailing List

If you would like to join Pilot Theatre’s 
mailing list to hear about our future 
projects, please sign-up here.

Feedback 

If you have any feedback about this 
resource, please do share it with us!

We would love to hear your thoughts: 
info@pilot-theatre.com

Support Us 

We are grateful for the support of our 
funders and donors which enables us to 
make this resource freely available to all.

If you would like to consider supporting 
Pilot Theatre and to help us continue 
creating learning resources alongside our 
productions, please visit our website for 
more information: https://pilot-theatre.
com/about/support-us/

mailto:https://pilot-theatre.us2.list-manage.com/subscribe%3Fu%3Df62d5d88ca885ad4adb6ac0e5%26id%3D05217fac89?subject=
mailto:info@pilot-theatre.com
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tour dates
Hull Truck Theatre

Fri 07 Feb – Sat 01 Mar 2025

Wilton’s Music Hall
Tue 18 Mar – Sat 29 Mar 2025


